A

AL
£

__s.__.__n,__.:_E_ 4.,.
Systems oi Schools of
%@ﬁ&a?@ and Their

Bearing on Education

INTRODUCTION

Ao have already seen, prvcholopy owes, it arigin 10 philniophy, Howeaver, as
time elapsed. psychologisis attempred jo diccard the approsches and methads
based o speculztion and previded o selentife Hass o the sabjeet far ihe aludy
al hehaviaurs, These efforts pave Bieth 0 a numbes al sehoals oo syslems of
peychology euch a5 strueturalism, funiclionalism, behavia 1, G
prychonmalysis, dadividual psychology,  snalvtical osychology,
psyshology, uanspessonal psycholagy ned SOpmilive psychalopy, elc, The
ermergsice ol these systems or schools of thought nat oaly influenced ihe
“develcoment of vardous lrends oo approaches fur sEcssmenl of behaviour but
alsa alfected 1he pracesses o products of edicalian, In {h=
aiim to beie My lnce the hislory of svalition of the diffe:
i shaw their impsct ar betring on educa iz,

preseal chapler wa
=t systems of peychalogy

STRUCTURALISM

Wilkzln Wundn (LE32Z-1920), & German Frofesser, wis mainly rzspoaisible far e
wvlyfion of this school of prycholagy, He OPEEE e warld's first psychalogica)
labaralary n Leipzig in 1875 with the sele peraase of & stady ef the
mird, For this, he focused his sxperlments on conscious BupEriance I Teing
onz's thaights, _..H_.nmmh_ sENzaticns, Fercepniane and |deas Ax Re fozused his
mjeatiza an the anslysis of the comporents of renittaaEness (the supposed
syruciure of the mind), his sporoack 1o pavchoiopy is ea
Wandi ard his sicderis eandacisd ELperiments in the laboravery Iy Gsing the an
af intmspection o sellehservazion. The siltjecis wers usually asked 1o repor

weliat they were expert neing 8t the moment whes they were sxpased 1o
such. as light, caleur, sound or ihe feel of in ch

: =2l The payekalogiss
ting the experiments also act=d as subiects for the cbservations ard

d as prictriinm,

nq._.u...._
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lembing psycholagisis, One of
ewn pindiocts was Edward Oracford Tiichener (1857-1027), o D
wha berame professar of paycholo el Universite. According 1o
; ¥ e regerded o4 the scicace of consciousaess or the study of
experience. Consclousness or eaperierse can be braken or analysed into three
basic clenunis: physical sensations, feelings ard images such ns memetics and
drcanms. For example, when we repon the perceptian experiences of & banin:, we
iy b combing visual sensation (what we seed with Feelings (our like or dislike far
the Basanah and with images {pasl eaperierces with other baranas), Throvgh his
dizs Titchener concluded thal the struetse of the human mind was made up af
moce fhan 30000 separute sensafiong, eclings, wnd images, 1nd natking else,
In this way, Wand| and his lallawers liks Tiehener, known 25 structuralists,
trizsl 10 provide n sysiematic swdy of the mind Grauph the stecy of its structuss
fidentifying the basic unils of conselausness or crpenicace along with the combi-
natiens in which |hey ecserd by adepling irlrospection s the main lech

Criticism
Stiruzturalism is criticised on the ollawing provnds:

I #s & sysiem of psychology, structeralism is regarded as 8 very limiled
system which fs unabla to cever all nspacts of human behavious, The
isalation of such lmporiant foples as metivation, individual differences
and pbnormal behaviour et clearly reveals the limited seope of this
syslem, i

L According 10 this cysiem, furelion invalves structieres, and stnocteres

of the mind can be explzinsd threugh its pars, oot ils process. Sush

explanation involving the division of the human mind inie individe!
elements, as Paplia and Oz (1987} bave observad, may Bppear quits
unrnlural and unlenable. Far eanmple, bis difficull for oo strostorelise

b say s is 2n apple’ besause (3} such a statement fails 1o an: RS

the apple inlo its varinus elements—thae i1 fe enzll, round, preen oo

red in calour, smaoth-skinned, efc; and () because refeming 10 the

object simply s a0 apple rather than in terms of the elemants that an

cbserver eould see would be.intecprating (e object, ol deseriting i,

The introspection method peed e wlicls for studying

- Behaviour can nejther be regorded as zhjesi relinble nor valid sipee

ereli Infrospseticnist may be found 1o describe his own SERSOIY

EXpesiences in his own subjeciive way. This was the ressor why

ehener, 1he structuzalist, doubied i peychalapy could ever he g

sciencs of behaviour and according 1o bim biglogy alone cou'd be

science of behavianr:

b

Merits of Structuralism and Tts Contribition to BEducation

1. Suctdratism hzlped in sstabtisking peychology as an independent
and organized discipline by separating it from pbilesaphy and meza-
physics.
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repirs. Cabegquently, sludies in Edycaiionnl Faych
from the ‘wie of this method,

3.0 Swocwrlism iz crecited  with  kreiag mken ke (mitiatiee
pulaldi
technigue of systematic obeerention of the aciviies of the g
Hag pestlied in makg paycholopy @ subject of &
_uw_._._u_.m_..._n_..__n__...__._. TWhat weo find toda
Fducatianal Paychnlagy ia terins
crperiments enn then safely ke oo
ihe gchoal. ol structerslism

e anil
nnd

ns oA pasilive contribation ol

FUNCTIONALISM

William James { LEA2-1810), ihe ther of peycrabegy in USA, s reparded as one
af the pionecrs of the funeticnal schaol of psychalogy, Sirongly influencel by 1he
Tapwipian theary and his e inleesst in snammy, phisioloey and medicine, he
sdopted o binlogical h._uﬁnn_un_.. e ihe sludy of ke mi
sticluralism. He dezlered that samething was definiiely wrong in Woerdt's and
Tuchener's appeoach. He clpimed thot conscinusness ar esperiznce cannol
be broken op into elements, and, fere §s po way 1o scperate ideas, thoughts,
sensationy pr perceptiones Srrugturalism doss net reveal anything abhaur whal the
mind really does onhow it goes about daing it Knowing ihs compositon o
struciure” of ke anind is nat as imporlant 25 onderslanding 8 activities
functions. Therelfare, William James, thiaugn kis dectrine ef fus=isralism
adwaeated The' Inenry af meatal life wd behevizer He eorsidzced the mind o Le
1 récent develoament in the cwalulionsry srocess, the v oof which wos o
i man’s u.u.._..__."_m.w.._.._._._. ip his environmen, The congtionsness e meatal |-
repbrdiog lo himgdisin conlipugus and Seawing urity, o srear thal samies the
argnilsm i i adaplation io the enviconment. Our minds gre eenstantly farging
sesociatioes, revising . experiznces, slaming. #2pping. jumaing back and farh in
LE5 1D mm,_”u.p 3 oar énvimonment, Elabara
L ohe Tunber eonsloded thal hak s ane asthing bt fantiiens of ks
nErviiug system. When we repeal an as v a numbzar of limes, aur nervous
sYElemy enenltered soolrnl (he ol time we ergage in
withbal b conscions thought,

Didriig e gubsequent years inshe 120 and 200 cer
bnd Jarmes were consolidated on a mese sclent
like John Bewey (1259-1952), Tames Bawizad Angell [IR6%-19497, 1M, 2
Edward L. Thioendika {1874=1945 and R85 Waodwerth {1855-1952]

823,

d ard led the Meld away dfram

Howe do sa autemalically
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which they cai’ npply in everycay
The mehads and fechniques of ieorning wers mads mane functionnils
ihrough the ideas propagnied by this system, Fuactonabsis like
[ewey fel that the emphasis of edeeation and iesching mathods
bl et be on Dhe subjeet malter Bul onothe needs of G
Such lenrmer-cenired pppeonches in the methods of Lead
the wny frr the discovery of new metkads and devices in the jeaching-
Toarring preeess

This sysiem widened seope of psycholegy and “educatiznzl
prycholopy by developing 2 variety of rew methods beyond intro-
spection Tar studyving behovicus mainly based on sciceiific caguiry,
syslematic dala cellection and objective interprelziion and Gy
including in ils sphers the stedy of many useful wpiss net covered ky

.5

A4, The field of measurement and svaluation related 1o paycholopy and
eduvstion hos alea been ensiched By functionalism witlh he Introduec-
ien of certain valusble lecknigues and dewizes like the guestionnaizs,
inventary, mental tesis, and vasipes ofher mains for the objective
descriplion ol hehavioun

5. Funcfionalism cpensd the way for she sty of paychalagy in teqma
af the adiustment of the organism 12 its environment. The study 2nd
probiems of the individual, normzl &s well os sbnarmal, wess incerpo-
raled tn the sublect matler of peycholagy ond educational peycholazy.

4 Fuencloanlism paved the way far u.ﬂﬂ_mn& research in TE§0ONSE 1o Lhe
appliceliza af peycheleey 1 the practical prebiems. oa ulacly in the
feld of educationnl prycholagy, John Dewey, a siong advozaic of
furctionalisn:, prowed the relevence of the peyehology of _"..__._.___._m

sotivation ete., by eslablishing his ewn schaol ord iztegrating theory

with praciice. Such practicsl siiempls cambired with the theoretical
ideas have been responsible for revolutionizing the modern system of
cdealion b3 m great sxient

BEHAVIOURISM

chn B, Walson (1878-1950) pul forwerd on cebicely new dacties,
belavizerie which wes guite coptrary o strecluralism and Turciznalism. Ha
conclided that the whele iden of eonsslousness is ahsesd. Consriousress ©
be praved by any icientific lest, for gonscizasress eannat b seen, touched, of
exlibsitzd in o cest ile Tven 3 it sxiss it canant be studied scient cally, bezauss
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wedly it s subjecizd oalv o
e pryrholopy & science ol b
abserveble and nees i belmvin-,
s ol consciousness Lol slso all m

FrIvale Therelare, if we ivend 10

el H-._n__.
nofions [ike saul,

i oas A method of siudying behovigur fosused ils
. ven of ohiervable behzviour, For (hig parpose, 0 Lried o
reduce all ef mzn's aciivily, ing) ding his (Rinking, feeling ard valition o (he
fevel of that behavioer w3ich conld be ohbepved and objecrively recarded ._.__.b“
6 behzviowrist is not inlerested in he fecling af fear (hecause it iz np _unn_".::_u_.uw.
bul pays anenlion 2 the chaspes in heart rae 3qd blosd pressare whick are the
cliezrs of fear and can be vhiscively meatused, The theesy of behaviourem a3
propagated by Walken was in fast based gz ihe findings of the Hussion
payshologist Ivan Favlew (1845-1038), tha prepagator of the theary of _n“u““m.. |
n....:n_m.”ﬂﬂ.__._h.

in his classic expeaiment, Pavlay copditianed o dog t2 salivate ag 15z saupd
of o Bell by subslitvting thal sound far the sighi end smell of meas prod _..?,__”.“E_n..“
ihat all behaviour 15 8 responss 1o same stimulus in the eaviscament, Walsop iripd
to apply this spproach in the Feld af human besevigus, In tha famos E?..:n.__._.__
will an [l-moilh old baby narmed A lber, he tondiliened (ka baby's hieksviawr o
fear a rzt by substinting the r21 with 5 tudden loud poise, He copeiudad Lt
behaviour D merely e response 1o some enviran=enil imulus, How we beqnve
and wa: o2 behave in a parieular way cap e suecessfully dermpnsiraied E._m
crplained trough kabit farmation or conditiazing, Thus senditianing Grouph
eavironmmental iafluences and fal heseditary erdowments or innile differences is
respansible Toe shaping the behaviour of a chilg, i

Behaviourism, thus, tfied 10 project human beings 25 finje mcse than rathes
complex machines whizh respond in & particulss fashion o @ particulas wm_.__u _n__,._
skiniad i The behavicur of 2n individual may, thes, be supposed 1o be contralled
by environmental farces, and nos by hereditary exdovwments of icnats .:.J.nz_hﬁn

His streap conviclion: abour e stimuius TEEROALE gut 8
srvironmentzl influcnces made Warttan aseert baldly ia 1024:

amalization and

Give me a dozen heehiy infangy well infarmed 29 m i
e e < L U Cum apeeified ward
tor being them up i asd ©wil) Euaranize o take any one a _w..L_wPﬂ ind ,__E.“
: il—dogtar, e
merchanl chiel and yes, evea BCERar-man ond Ulel, ra e

peachanls, cendenzizs, ehililics, vecatians and rase of his emzeslers,

The docwrine of behavicurism propournded
ushered a new era nthe Fald of peychiol k
mechanisie, detesminslic and objective
sciences, However, it suffercd from o rumber of dravis
shorleomings, For this resson it has been subj
madified 2ed refined in a rurmber of wiys by :
[ o Leiman, Hell and Skinner, W, .
“.._....u:..__umw. _.=n_ Talman belisved in purposive Dahoviouris
eading American behaviouriss of ghe present

ks, limitatiors and
icism and bas bean
Memporary pevchalegios e
; If 1w 1M { -]

ke, exiphased a systern of learming

s e

STTTEMT OF SCRAOOLS BF FIFCOCLOGT NG THEIR FEARIAT 00 EOLCATIGN __._ |

krawn as epcrmal cow ieming, quite differzns fram the type el condilioning
Bucated by Pavdow and Wasan, The sk of behoviour modificetion he ndes.
ezt and bz eaching mackinzs he popalasized Sy vsing the prinziples af revand,
wiell siprilicant Wllierce in the fields of paychelopy, cducalion and medizine,

Merits of Behaviourism and its Contribution to Hn:h...._..ﬁ_m.c:

I, Rehaviowizsis in the study of behaviour reiecied ihe natfons af
strecturalists [or fipuring aut whol peopls were feeling of sesing of the
furclipaalists’ ration of how ord why they were thinking, Trsiead,
they fotused on whnt was octwally beirg done by the people s
chserved by 1he abserver or Investigaton [n this way, they dntreduces
the sciemific methed for studying behaviour, which is essentinlly
based oa the ehjective ohacevation of the behoviour and the cventa,
Behaviowrium thus helped in replacing introspestive measires with (he
seientific aml objsclive measuces. ; g
Behaviourisis, while giving sscond place 1o hereditary chareterisies,
highlighted the rale af environmert in shaping oad modilfying 1he
Tehmwour of children, 11 helped In rewelutionizing &ll the pragrammes
and methods related o eduzation, training ard sehzbililation by
emphiicing o greler nesd (o provides the best possible leasning eitas
tions and enviranment for betler grewth and develesment of the child,
The mpproach 1o dealing' with abnormal 2nd menially sick persons ns
well ag delinguent, maladjusted, hackward and prablem children was
alse drasticaliy chinged on acccunt of the experimentol fndings of
the behaviouriss, In particular, the techaiques af shaplng bekayiour
end the behaviour modifieation progrommes sdwacaled by the
hehoviourniss ushessd 6 new ers o this feld.

Sincs behaviourisls did not believe in entities like the ‘mind”, and tha

mind-bedy problem, the mental approach 1o human bebaviewr was

altopether discarded, Az 8 resell, all concepls related 10 the docising
ef meatalism like seasstion, emotion, perception were dropped fiom

Faychelogy and education texts, giving way 1o new concepts like:

stimulus, resaonge, hebils, lesring, end condiiiening.

% Brhaviowrizm helped in exiending the seope ol educational peyeho-
logy wa nclude ths m_:_uu__... of animals a5 a way 1o learn more aboud
humzn n2ure, .

B, Behavicorism advecaled the use of reinforcement, ond rewards {in
place of punishment and unpleasant exparisnces) ok inducement for
the acquisiton of desirable behaviour and Fer giving up thie' une
desirable :

1. Behavioursm highlighted the rele of mativation and defini
aims anid purposes learning and shaping af m_...._.:_.__m_...-._n

B Behaviourism pave riss io pew ideas and fenokadons In s ekl af
Izarving and instruction like pragrammed learning amd individualized
sellinstrectomal  programmes invalving teaching machines god
compierassisted instrustion. T
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GESTALT PSYCHOLOGY
Fhe reaction against sfructeralism and functionslism was no

USA. In Germany it gave birth to a new scheol called Gesrals psychology, quite
distinet from behaviourism. The most prominent members of 1} st
av Wertheimer (1880-1943), Kurt Kolfka (1886-1941), W
(1887-1967), -and Kurt Lewin (1890-1947).

‘Gestalt! is n Genman word, the nearcst English translation of which is
configuration. ofe niire m,_z_ﬂ._.___...u: organised whole in contrast to o collection :.ﬁ
parts. Therefore, Gestalt psychology is apposed o the atomistic and molecu
approach 1o behaviour, According to it, an individual perceives 1l thing :
whole and nol as a mere collection of its constituents or elements. To o n“_
psychologist, the meaning of sensation or perception is always related 1o the total
.:E.u:o:. and pereeption always involves a problem of arganisation. A thiny .,‘,.
perccived as a relationship within a field which includes that thing, the <_n_.,..2_
and a complex background incorporating the viewer's purpose and previc ﬂ
experiences. Gestaltists also rejected the mechanistic approach to vn__.,:k_o:.q
as advocated by the behaviourists through a simple stimulus—response conncction
They asserted that a sort of organisation definitely exists between the m:zE_E,
and response which helps in forming a new gestalt or an organiscd whole
For naua.vﬂn. when one looks at a tree what one sees is a (rec. Even though ,.
tree consists of colour, brightness and o form but when pereeived by the sm:,.h
all these components become a pattern, or a gestalt. The Gestaltists fu
¢laim that when the components of a thing are brought together by the mind
somcthing new (even more valuable and comprehensive than the orj mum__
Mda_uo:ns..& may emcrge, reinforcing the statement: “the whole is n_::wn:_
..HH_,_m.m:nn:wﬁrﬂﬂ”..v..“w”ﬂ“q}"ﬂM_._mecm_mw:_._w_s.:._. behaviour is nganﬁnnnma as an
intelli viou ple stimulus-response mechanism. An-
595,&:& perceives the situation ds a whole and after seeing and evaluatin
_.._".E:.En._: relationships in relation to the available environment, takes Hzm
m._dunﬂ decision in an intelligeat way although quite often he does so H.“jncwr.n_w
resalt psychology used the term ‘insight’ to describe this type of r:sum

»uﬂr.—«mo_r.ﬂ r..L. . .l <- ﬂOO r
. M._:._am._._nnanu._l GOH_D_O:HN_ €SS as consistj i
; : . - P 1sting of the followir 2

confined to the

schoal were
sang Kohler

1. Perception of the situation as a whole.
2. § FREE ; .

.mqn:..m msn judging the relationships belween various factors involved
in the situation.

3. Teking an immediate decision and behaving accordingly.

it muv.n:o__o.mw. in this way, stood in strong opposition to traditicnz)
comprising  structuralism,. functionalism  and behaviourism
W :.nnn_.oﬂna ‘the brick and mortar concept of szEE:mS.r,m n‘
#3507 "bricks’ bound by association or ‘mortar’ and were equally n:mmmmwmﬂ,

=0 the stimulus—r T
S=response condi ine-lik f
el P toning or machine-like explanation of humzn

Gesta
Y

AL PSYCNOLOGY

SISTEMS GR SCHOOLS OF PSYCHOLOGY AND TIIEIR BEARING ON EDLCATION as
Merits of Gestalt Psychology and its Contribution to
Fducation

1. Granlusts maintained that the whole is always greater than its consti-
tients or prrts, This proposition influenced the field of education in
naay aspecis as we now discuss.

(n) In the cunsiruction and organisation of the curricula and syllabi, due
consideration is being given to the Gestalt principle. The concerncd
subject matter of a,particular subject is always organised as a whole
and the curriculum comprising different subjects and activities is so
framed as to refllect unity and cohesiveness among them.

(b) Sucss is being Iaid on an inter-disciplinary approach in educalion.

(¢) The Gestalt approach has been duly acknowledged in mcthodology

and lechniques of teaching and learning. This has resulted in

presenting the Jearning material in a Gestalt form (as an organised
whole) and then proceeding to the parts.

Due stress on the Geslalt (organised and combined) clforts on the part

of teachers, administrators, parents and other members of sociely is

being laid in the education and welfare of children.

(d

—

2. Geslaltists laid great emphasis on the role of motivation, and definite
goals and purposes in any lype of learning. This has resulted in
providing a central role to motivation in any scheme of learning and
cducation. The emphasis on setting clear-cut objectives, defining them
in definite behavioural terms and linking education with the needs
and motives of the learner may be said to be some of the great
Q_?e\ contributions of Gestalt psychology.
3. Gestaltism has a notable feature that it makes the task of pereeption,

carning and problem solving an intelligent task rather than a

piecemeal molecular function or a mere stimulus-response mechanical

process. It has provided a scientific ant progressive method of
problem solving based on the cognitive abilities of the learners.

4. Gestaltism hae necessitated research in the finld of organisational
climate, institutional planning, group dynamics etc., for organising the
factors in the environment of the izarmer into a meaningful whole so as
1o put in the best efforts for managing the affzirs of education and
welfare of the individuals.

N

SCHOOL OF PSYCHOANALYSIS

Psychoanalysis as a system or school of psychology was the brain-child of
Sigmund Freud (1856-1939). a Viennese physician. This movement put forward
views quite contrary to structuralism, functionalism, behaviourism or gestaltism for
explaining human behaviour. Freud, the father of this mevement presented a new
dimension in the field of psychology. The influence of psychoanalysis in terms of
the totality of human behaviour including the conscious, sub-conscious and
unconscious behavipur, structure of the psyche, the concept of repression, catharsis
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in the form of revealing the unzonscicus, the psycho-sexual developmznt ang
i [F ¥ _.mm_.:?._._ _.__uno in the realin of human _G.n.:.j___ﬂ_._ﬂ. Wi
=worthy and memorable,

In course of later developments in the psychoanalytical move=ent, an
association for the development of psychoanalysis was lermed in 1592, The
parsonalitics associated with this school became famous either by vinluz of their
effarts in advocating Freud's point of view or because of the establishment of their
own psychoanalytic systems based upon their awn views, Two systems. ramely
individual psychology established by Alfred Adler (1870-1937) and u_q_mn_“._,
piychology established by Carl Jung (1875-1961) are worlhy of nole, In these
h._.._m.qn_.”:m. an effort was made to provide some general urge as a substitule
wWhlc

tlways remain

their opinion, was given excessive imponance by Freud, Adler Eﬁu_urw_,_wmw
& substitute in the form of the self-zssertion or the power-seeking motive and laid
n._..n‘n_.:ﬂ_u on the individuality of the subjeet by advorating the proposition of the
_.._n..m.c.._n. Jung, on the other hand. replaced the sex urge with the mare compre-
_nnmu.n term ‘libide' or the 'life urge’. We shall discuss (hese systems in defail
ater. o

The other notable neo-Freudians or rather, neo-Adlerians of the modemn age
have been Freud's daughter Anna, Karen Horney, Harry Stack Sullivan, Erich
Fromm, Erik Erickson and Heinz Hartmann, ete, The efforts of these F.wuw_.n:n;
have led to modifications in the traditional psycho-analylical approach parti-
culariy interms of playing down of the rele of sex and Slressing the role of M..u.ummn__.

SYNTHESIS OF SCHOOLS: THE RECENT TREND

IN CONTEMPORARY PSYCHOLOGY

In the foregoing discussicn, we have seen that there has been a practice or rradition
among the. adherents of different schools Jike structuralism, functionalism
behaviourism, Gestaltism, and psychoanalysis to focus on the s.nm.wznmmnw n.ﬁ on_._nm
ﬁwoa.ﬁ and spend a great deal of ENETEY Lo prove a contrary point. Quite opposite
1 this vend, the psychology of today witnesses an eclectic approach in dealing
with H.._E._._m: behaviour by aceepting the fact that the various viewpoints or schools
Jn_n in one way or the other in studying the complex human behaviour by
throwing light on its different aspects. i
_ However, behaviourism and psychoanalysis are the two major forces al work
in ,.m._a _33_“_ of contemporary psychology. The other majar forces in the field may
be further termed as humanist psychology, transpersonal psychology and cagnitive
P ctology. We have already talked about the former two aspects, now _.r_n_ us
discuss the remaining ones. i
-~
“h .
umanist Psychology

This rew

Ricn sthool of psychology reflects the recent trends of humanism in
.._ru.um.u.n._ Abraham ..z.u,ﬁ_n_s., Car] Rogers, Rolla May, Arthur Combs, Gardon
1 an _._iun_. emuasat workers have contributed to its growth. Humanict
iOEY gives more value to the human being by not considering him merely

az

SETEAS O SCNOOLS OF FIYCIIOLOGT A%3 THEIR DEARING ON EDUCATION

as & sophisticated maching or 2 victim of the conflict between the cgo and Lhe
id [L eonsiders him 25 a purpazzful being, capable of adapting himself o his
environmenl and choosing his can course of action in order 1o achicve Lhe gaals
which he has selected far himself. These goals may be as simple as the salisfaction
of a coinmen physical need or as lofty as the aiainment of self-realization or
persanal felfita ant, ;
Humanist psycholagy emphasizes such distinetively human aspeets of
- personality as the existence af free will and freedom of choice and man's search
far unique goals and values 1o geide his behaviour and to give a personal meaning
1o his exislcnce, : *

Transpersonal Psychology

Transpersonal psychology is onz of the latest approaches prevalent in contem:
porary psychology. The work of Abraham Maslow in terms of self-pclualizalion,
by harncssing ene's fullest patential may be said (o be the cornerstane of this
schoal of psychalogy. It focuses its attention on the study of personal experiences
that seem to Iranscend ordinary existence. ln other words, what we think.and how
we feel in our allered states of awareness is the subject area of transpersonal
psychalogy. These stales may be reached during siates of severe stress and distress
or in moments of greal excilemsnl and happiness, They may be aroused during
periods of sleep or deep concentrztion. Experimentally, they may be induged with
the help of sime specific drugs, religious conversations, yoga and transcendental

medilalion, ete, i =
-

1\@.&:5 Psychology ﬁq_&_..._u.  Talonel o SF _F.m.n.i

This new school of contemporery psychology is the result of the wave of
intellectualism demonstrating faith in man’s higher cognitive abilities and
capacity to adapt to his environment and struggle for perfection. The roals of this
psychology may be discgvered in the coanitive outlook of the pestaltists who
advocated an overall mental fusctioning and insight in place of a molecular and
mechanistic approach for the stedy of human behaviour. :

The main theme of this new school is cognitive revalution (sometimes
referred to as the ‘white-box' theory) which posiulates that internal processes are
the subject matter of psychology. This contrasts with behaviourism (somelimes
called the 'black-box' theory). By referring to it as it as the black box theory, it
is implied that behaviourists are concerned with the oulput or response () of the
Crganism in a cerlajn situation, end to some degree with the input or stimulus (S)
but do net consider what transpires between the stimulus and the response. This
unexplored element is represented by a ‘black box' which intervenes between
5 and R. I

Cognitive psychology studies man’s thinking, memory, language, develop-
ment, perception, imagery and ather mental processes in order 1o petp'into the
higher human mental functions like insight, creativity and problem solving.
Cognitive psychologists are totzlly opposed to the stimulus-response approach of
the behaviourists. They maintzin that there is more 1o learning and behaving than




ADVANCED LOLCATIO:

Just single responses 10 stimuli. The human mind deoes nol accept an information
fam 15 environment in cxactly the form and s it s comveys
canveyed information 158 eompared with the iaformatioan alre )

Rlored in g

then analysed and often enlarged vpon and given o guile new furm,
subjected ww-interpreation and then used or swared according to ihe need ».;
the 1ime, : -

Cognitive psychology (hus presents the system’s viewpoint 1o explain the
behavioural mechanism, [n this system, whatever is conveyed hroveh stimul] kS
the environment is the tinput’. The cognitive functioning of the human miad
the “process” and the result of the cogritive functioning is the *ouism
‘product’

Cagnitive paychalogy is gaining in popularity day by day. Edward Tolman,
anc of the [eunder eagnitive psycholopists, has made nowble contributions in the
field of learning, thinking and creative functianing. While explaining the
problem-salving behaviour of the higher argarisms, he stated that the organism
ties 1o set up mental hypotheses about the ways to solve problems and then sei
oul to test Ihese hypotheses through purposeful behaviowr.

Jean Piaget, Swiss psychologist, who has been the most prominent among
the contemporary cognilive psychologists, has shown keen inlerest in the study
of development of cognitive abilities and operation of copnitive proccsses in
children. He has outlined a'definite pattern and stzges of development of cognitive
abilities depending upon the biclogical readiness of the children. We will discuss
his work in detail in one of the later chapters.

is
;

or the

SUMMARY

Different psychologists at different times have expressed their views to explain the
why and how of human behaviour, This has led 1o establishment of different

sthools of thought or systems of psychology affecting the products and processcs
ol education, ;

Structuralisnt is one of the aldest schools of thought. It was prepagated by
Withelm Wundt {1832-1920), of Germzny. The other notable peychologist of this
schoal was E.B. Tilchener of USA. Structuralism emphasized the systematic study
of _:_m mind through the study of its structure ({identifying the basic units of
qc_._m."_n__._m._._n& ar nmun:aann along with the combinations in which they oceur) by
.._n_.uu ' introspection as ihe main technique, Besides separating psychalogy from
u_.___au_uur.w. and metaphysics, this school of thought is notable ﬂn.....m::an_unu_aw

trospection os one of the methods for the stwdy of behaviowr,

Funcrionalism was initiated by William James (1842-19100, the Mather of
American psychology. The other notable psycaciogists belonging 10 this school
were John Dewey, James Angele, E.L. Thorndike 2nd RS, Woodworth. Tt considers
he mind 10 be o recent development, sl in 20 evolotionary phase, tha wcﬂ....u.._
uf which is 1o aid man's adjustment 1o his environment, _n,mmuo empha ;

habits are mothi i =7 st
! withing b functions of the reevous svstem. Thus, because this seh

"
: : 3 : oy
ul thought lays much emphasis on the functional aspects, it is knowna as

funciionalism. It hns influenced the system of education by advocating the vse of
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techniques of learning and providing

fupctinnable curticula, methads
. ¢ the ebjective study and description of

[3

r a% 2 50 (s Lok s arigin to 1O Watson (1878-
1758}, The other notable psychnlogiz is schonl are Ivan Pavlov, Lashley,
Tolman, Hull and Skinner. AS a schote of thaught it 1ucuses its attention tolally
en the overl or omervable behavioor for its objective shservaticn and considers
environmental forces 1o bz the solz facter in shaping one’s personality and
infuercing one's hehaviour, [0 revelltionized the field of educetion by sionply
cermphasizing the need of por envsanmental arganisziion (with lcast emphasis
e what he o by Bereditary forees) Tor hetter prowth ond development
of the child. It introduced the sciz
necessarily based on the objective o seevation of the behaviour and events, The
i 2nd behaviowral madifications, the use of
ishment and unpleasant cxpericnces, clc.,
as of this sehool of thoupht in the ficld of

heen o

fic method far the study of behaviour

lechniques ol shaping he
reinforcement (rewards) in place of
have been the other uselul contribu
cducation,

Geatalr psychology owes s crigin 10 a group of German psycholagists,
namely, Wertheimer, Kollka, Kohler and Kurt Lewin. It emphasizes the role of
configuralion or erganisation in the perceptual field and highlights the role of
insight and wnderstanding in learning or problem selving. As o result, this sehoal
ol thought paved the way for orgenizsing the subject matler and curricula as a
whole in relalion 1o various learning areas and experiences, proceeding from the
whole 1o the parls etc. [1 has emphasized the need for making the 1ask of learning
or problem solving an intelligent task, based on insight and understanding rather
than unintelligent repetition and mechanical reproduction.

Psychoanalysis propegated by Sigmund Freud (1856-1939) has been
responsible for putting forward many new ideas like the unconscious and
subconscious mind, the concepl of repression and catharsis, psycho-sexual
development, scx as an urge respensible for all types of behaviuur, and
psychoanalysis as » method of studying behaviour cie. It has highlighted the role
of earlier expericnces and the need for better educalion to the child in the
formative years, In later years, a5 a reaction 1o Freuds overemnphasis on sex, Alfred
Adler (1870-1937) and Carl Jung {1875-1961), both students of Freud iried 10
found their own scheols of though:, viz. individual psychology and analytical
payehology, While Adler tried to rep!zce Freud's sex urge with the power motive,
Jung provided the vrae Tur self zcizzlization as the sole motbe poverning ore's
behaviour

Recent trends in contemporary psychology have Inessed many schoals of
thought. The better known omong these arc: behavicurism, psychoanalysis,
humanis! psychology, transpersenzl psychalogy and cognitive psychology,

i st psvehology advosated by co orary  paychalogists like
faslow. Rogers, Arthor Combs, Go-don Allpnot relieets the rezent human tends
in psychology.




ADVAMIED EOUCATIONAL PEFYCHOLOGY

" Transpersonal prychology deals with what we thirk and how we feel in aur
aliered siates of awareness,

Cognitive psychology hus s roots in (ke cognil ouwtloak of the
Gestaliists. The names of psychologists like Edward Tolman and Jean Piaget an
associated with the propegation of the ideas of this school of thought, I1 highlights
the role of man's higher cognitive abilities and capacilies to adapl o his
cnvironment and lays siress on siwdying the cognitive development and
funclicning of a man through his t=haviaur,
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Chapter 5

Psychoa M&@&milﬁﬁmﬁam s
System of Psychology

INTRODUCTION

Psychoanalysis as a sysiem or schoel of psychology was the brainchild n_..mmm_._._::ﬁ“__
Freud (1856-1939), » Viennese physician. This sehoal put forward altogether
differcnt views, quite contrary Lo strucluralism, functionalism, behaviourism op
pestaltism 1o explain human behaviour, For the first time, this system presented a
beawtiful blend of theery and practice. On the thearetical side it presented a theory
to understand and explain the human psyche and on the practical side il provided
a method known as psychoanalysis for the study of human behaviour, and also as
a therapy for trealing the mentally ill. Let us first discuss some of (he major
concepts and ideas basic 1o the development of the psychoanalytic theary and
then discuss the application of the theory through the psychoanalytic method of
studying behaviour and as therapy for treating the meritally ill.

STRUCTURE OF THE PSYCHE OR MIND

Freud, while explaining the structure of the human psyche or mind, divided it in
two different parts, first by arranging it into three layers as the conscions, Lhe
subconscious and the unconscious and secand, by postulating three ‘other
camponents, vi + 'ego’, and ‘super ego’, Let us try to undzrstand these 1erms.

The Concept of Conscious, Subconscious and
Unconscious Mind

If we weie to compare the human mind Lo 2n ocean, pond or a river, then the upper
layer or the surface would represent the conscious mind, the main bed! would be
identified with the subconscious, and the bottom would. form te uhconscious,

The conscious mind lies just above the surface of the water like the tip of
an iceberg and occupies only ane tenth of our total psyéhe or meital life. The
ideas, thoughts and images that we are aware of at any moment of our menlal life
are said 1o lie within this upper layer of our mind. Just beneath the canscious lnyer
lies the subconscious mind. This middle portion of cur mind slores all types 'of
informalion just beneath the surface of awareness dermant o untapped which can
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