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Abstract

The paperisaliteraturereview ai mngtoexamnetherelati onshi p bet weenteachers classroo massessment
feedback and student motivation Previous studies have been mainly focused on how each of the t wo has
influenced students perfor mances and achievenent However according to the theoretical framework
proposed by Brookhart 1997 it has been suggestedthat teachers feedback nmy influence student motivati on
first which inturn nay have ani mpact on students perfor mances and achievenrent Therefore this paper
first examnesthe nature and different types of feedback andthen givesasumnary and critique of research
studies ontherelationship bet weenteachers feedback and student motivation Areasthat deserve further study
are alsoindicated
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| ntr oduction

Inthe classroom settings teachers are constantly conducting various kinds of assessments to draw
inferences about their students for example their knowedge skills attitudes behaviors etc
Anderson 1989 1990 At thesameti me teachers provide various ki nds of feedback to students such
astheir judgment of their students their expectations and what is valued in their class It has been
increasingly recognized that teachers feedback is an i mportant factor influencing students |earning
Kluger DeNsi 1996  Costa and Kallick 1995 pointed out that feedbackis one of the chainsinthe
conti nuous system of teaching learning assessing and feedback and beneficial feedback can be“ cyclical
guidestolearning and continued progress” p 25 andthus may hel p makethe whol e systemfuncti on as
an upward spiral

However atheoretical framework proposed by Brookhart 1997 based on classroom assessment
environment literature and learning and motivation literature indicated that teachers classroom
assessment feedback together with other elements of a classroom assessment event influences students
motivation first and then their achievement |n other words this external factor —feedback is
mediated by theinternal factor —student motivation beforeit hasani mpact on students perfor mances
and achievement Student motivation actually functions as an in bet ween mechanism Considering t he
I mportant function f eedback playsin classroomteaching andlearning it should be worthwhileto further
probe feedback into its nature and examne the effects of different types of feedback on students
motivati onal variables The followingis asummary and critique of research studies on the relationship
bet ween teachers classroom assessment feedback and student motivation First is areview of teachers
cl assroom assessment feedback andthen areview of student motivationinrelationtoteachers classroom
assessment feedback The final part summarizes the findings and indicates areas that deserve further
study
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Summary and Qitique of Related Literature

Teachers Classroom Assessnent Feedback

Resear chers have approachedthe nature of teachers classroom assessment feedback from different
perspectives and have used different ternsto distinguish different types of feedback

Ryan and other researchers 1985 put forward two types of feedback infor mational versus
controlling from students perspective based on their cognitive evaluation theory According to their
theory student intrinsic motivation will increase if an action results in experience of autonomy and
perception of competence Therefore a piece of feedback is informational if it leads to student
perceptions of competence or expectation of future competence andis controlingifit leadsto student
percepti ons of being forcedto act in acertain way

This kind of distinction was criticizedin Butler sstudy 1987 who cited studies with mxed fi ndings
onthe effects of positiveinfor mation about competence onintrinsic motivation She pointed out that the
reason for the conflicting results was because the researchers failed to consider if the infor mation was
task involving or egoinvolving Therefore she proposed anther twoter nsto distinguish feedback task
involving and ego i nvolving based on goal orientationtheory Ncholls 1979 1983 1984 citedin Butler
1987 If a piece of feedback focusesstudent attention ontask demands and mastery itistaskinvolving
if it focuses student attention on self worth and comparison wth ot her students itis egoinvolving

One pointin Butler scriticismdeserves our attention Sheliterallytranslatedinfor mati onal feedback
to providing infor mation about student perfor mance and competence but overlooked the element of
student perceptionthat was alsoincludedin Ryan et al stheory Therefore theinformational versus
controlling should be tenable from student perceptive but its weakness is that it may not be very
infor mative and hel pful for educatorsto manipul ate f eedback so ast o bri ng about some positive effects on
student motivation In this respect Butler s distinction should be more valuable because it inforns
teachers t hat f eedback focuses on different t hings may bring about different motivati onal orientations and
consequently different achieve ment

Schunk 1983 used anot her twoter msto distinguish feedback based on attributi onal theory Wi ner
1977 1979 cited in Schunk 1983 and studied the differential effects of ability attributional feedback
and effort attributional feedback on self efficacy and achievement The two types of feedback were
operationalizedinthe folowng way ability feedbackisaremark — You are good at this ” and effort
feedback is a remark —* Youve been working hard” Schunk 1983 851 Coviously what was
examnedinthisstudy wasjust a small portion of all the possiblefeedback that ateacher can giveto his
her students According to the typology of feedback generated by Tunstall G pps 1996 what was
examnedin Schunk s study 1983 mainly belongs to* approval” type of feedback that is positive and
eval uative

Tunstall and G pps 1996 conducted a one year |ongitudinal study and worked out atypology of
feedback t hat teachers useto young childrenin for mative assessment They identified two major strands
al ong which feedback generally functions socialization and assessment Wien feedback isusedtoinfor m
and reinforce the values attitudes and classroom procedures to children it is an instrument of
soci alization But in most cases it is used as an extension of assessment mainly to provide children wth
inf or mati on about their perfor mance and co mpetence Assessment feedbackis of major concern here

A comparison of thistypol ogy withtheclassification proposed by Butler 1987 may showthat these
t wo ways of | ooking at f eedback generally match each other except that thistypologyis more detail ed
Figure 1 summarizesthetypes of feedback identifiedin Tunstall and G ppssstudy

It can be seen from Figure 1 that descriptive feedback directs student attention to task itself and
emphasi zes task mastery and further i mprovement andtherefore can besaidto betaskinvolving while
eval uative feedback directs student attention to external forces such as rewards or punishment or
teachers opinion and emphasizes self worth and comparison and therefore can be said to be ego
involving Thetypologyis more detailedforitindicatesthat evaluative feedback can be either positive or
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negative but all descriptive feedback is positive It further shows that teachers feedback actually falls
somewhere al ong t he continuumfrom most evaluative such as rewards or punishment to most descriptive
such as constructingthe way forward The eval uative or descriptive feature of feedbackis not a matter of
absence or presence but a matter of degree which i mplies that evaluative feedback and descriptive
feedback is not clear cut but there mght be some fuzzy areas bet weenthem Certain types of feedback
may contain bot h eval uative and descriptive features at the sameti me

Figurel Asummary of thetypology of feedback based on Tunstall and G ppss study 1996

One more strength of thistypol ogy isthat descriptive feedback is further dividedinto two subtypes
which reflects t wo different perspectivestowards|earning specifying attainment and or i mprovement is
related to mastery perspective and constructing achievement and or the way forward is related to
constructivist perspective Thissubdivision showsthat task involving feedback can be further dividedinto
t wo types accordingtoits functions one type focuses on the domain content while anot her focuses on
strategy use Nowadays wth classroom assessment being more and more embedded into ongoing
instructional activities and focusing more and more on assessing students deep level thinking WWson
1996 Young Wison 2000 it should be worthwhile to examne the different effects of the two
subtypes of task involving feedback on st udent motivation and |earning

I n an extensive review of the studies on the effects of feedback on learning Kluger and DeNsi
1996 found that although feedback on average i mproved learning outcomes onethird of 607 effect
sizes were negative They used atheoretical hierarchylinkedtotheliteraturein motivationto explainthis
phenomenon This hierarchy distinguished bet ween task oriented feedback which tended to enhance
learning and self oriented feedback which tended to be debilitating Their review proved both the
function of motivation as anin between mechanism and t he useful ness of task ego distinctionin studying
feedback

It can be seen from the above review that task versus ego distinction of feedback seens more
encompassing and infor mative to researchers and teachers and mastery versus constructive distinction
shoul d be a valuabl e distinction as well which may hel p understand task invol ving feedback better

Student Mbtivationin Relationto Teachers Cassroom Assessnent Feedback

Mbtivationis a kind of “ personal invest ment” which is reflected in the* direction intensity
persistence and quality of what is done and expressed” Maehr Meyer 1997 373 Educational
psychol ogists have studied motivation fromits origins mainly and have identified quite a few constructs
that are believed essential in influencing peoples personal invest ment Ames Ames 1984 Dornyei
2001 Wthregardto the studies on the effect of feedback on motivation the following motivational
constructs have received most attention intrinsic motivation task oriented ego oriented goal
attributi ons about past success or failure and perceivedself efficacy

Reward a positive and extremely evaluativetype of feedback has been studied extensively withits
I mpact onintrinsic motivation Stipek 1996 Based onthestudies he reviewed Stipek summarized that
the effect of rewardsis not straightforward “ Rewards under mne intrinsic interest to the degree that
they are perceivedto be controlling andthe controlling function can be conveyed in vari abl e and subtle
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ways” p 98 However when“ theinfor mation value of rewardsissalient —thatis whenrewards are
inter preted as conveying positive infor mation about competence —they can actually increase intrinsic
motivation” p 98 However Cameron and Pierce 1994 based on their meta analysis of 96
experi mental studies concluded that reward overall does not decrease intrinsic motivation and the
only negative eff ect appears when expected tangible rewards are giventoindividualssi mply for doing a
task Cameron and Pierces article drewseverecriticisnsforits oversi mplified conclusion and problematic
met hods and anal ysis Lepper et al 1996 KRyan Deci 1996 Kohn 1996

One possible reason for the conflicting results concerning the effects of reward on intrinsic
motivati on probablyliesinthe fact that the researchers did not break down rewardinto different types
accordingtoits nature nerecent study on praise Henderlong 2001 showed that to disti nguish praise
accordingto task ego distinction proposed by Butler 1987 may be an effective way to understand its
effect on motivation for older children Henderlong examned the effects of praising a child versus
praising aspects of the childs performance on the childs intrinsic motivation The results showed a
gender difference for upper elementary students but no difference for preschool children

It should be noticedthat all theresearchers whostudied rewardseemedto be mainly concerned wth
intrinsic motivation There seensto be an underlying assumptionthat intrinsic motivationis better than
extrinsic motivation However accordingtothelatest version of intrinsic and extrinsic motivati ons by
Ryan and Deci 2000 intrinsic and extrinsic motivations are qualitatively different in ter ns of what
motivates oneto do atask but intrinsic motivation and two types of extrinsic motivation identification
andintegration share many thingsin commonin ter ns of actual behavior Doing something for sheer
enjoyment is intrinsic motivation while for its instrumental value is extrinsic motivation But
identification andintegration types of extrinsic motivation can be as self deter mned and val ued by the
self as the intrinsic motivation p 62 Therefore both intrinsic motivation and identification and
integration types of extrinsic motivati on should be desirablein educational context p 61  Consequently
it should be worthwhileto study the effects of reward or any other type of feedback on bothintrinsic
motivation and extrinsic motivation and those types of feedback that can bring about hi gher aut onomy
|l evel of extrinsic motivation should also be advocated in classroom setti ngs

Schunk 1983 based his study on the self efficacy theory Bandura 1977 1981 1982 citedin
Shunk 1983 and attributional theory VWiner 1977 1979 cited in Schunk 1983 and conducted an
experi ment to examnethe effects of ability and effort attributional feedback on children s perceived self
efficacy and achievement The subjects were 44 third grade children and the study used a pretest
treat ment posttest design There were four treat ment conditions effort feedback ability feedback
ability effort feedback and nofeedback Theresultsshowedthat children whoreceived ability feedback
only had the highest self efficacy and perfor med best There was not much difference bet ween effort
condition group and ability effort group but both groups outperfor medthe no feedback condition

Actually this study was particularly focused on one type of positive and eval uative feedback
encouragement It demonstratedthe value of attributiontheoryin understandingthe effects of thistype
of feedback on motivation However becausethisstudy was sofocused it did not examnethe effects of
ot her types of feedback and how the effects of thistype of feedback differ fromthe effects of other
types In Butlers study 1987 she found that taskinvolving feedback is better than egoinvolving
feedback in ter ns of enhancing interest and performance But in Schunks study 1983 this ego
involving feedback can also be very positive and enhance perfor mance Their incongruent findings
probably resulted fromtheir experi mental design It should be worthwhiletostudytheir respective effects
and combi ned effectsin real contexts

Butler 1987 approached feedback fromits nature and conducted atrue experi ment to study the
effects of feedback on students goal orientations interest and perfor mance Her design wassi mlar to
Schunk s design but her subjects were randomy sampled which enhanced the internal validity of the
study She assigned the subjects into four different feedback conditions comments taskinvolving
grades egoinvolving praise egoinvolving and no feedback condition She used an attribution
questionnairetoinfer student goal orientationfromtheir causal attributions Her study showedthat task
involving feedback comments tended to promote task oriented goal and egoinvolving feedback
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grades praise tendedto promote ego oriented goal and no feedback promoted neit her She also found
that students who received taskinvolving feedback showed higher subsequent interest and perfor med
better than students who received egoinvolving feedback or no feedback This indicates a positive
relationshi p bet ween task involving feedback and subsequent interest and perfor mance Her study also
showed t hat praise would not enhance interest if it were providedin a way to promote ego oriented
motivati on

Inafollow upstudy Butler 1988 she made some changestothefeedback conditions Thisti methe
four conditions were comments grades praise and grades plus comments WMat was consistent inthis
study with the previousstudy was that only task specific comments woul d i mprove conti nuing motivati on
and perfor mance while egoinvolvingfeedback gradesand praise wouldfocusstudent attention on self
worth and comparison and thus cause a decrease in performance VMen students received both task
involving and egoinvolving feedback gradesand comments their ego oriented goal t ook an upper hand
and t heir perfor mance decreased

Butler sstudies especiadlythe earlier one 1987 are valuableinthefollowngtwo ways It bridgedthe
gap intask motivation by provingthat task ego oriented goal t owards ani mmnediat etask can befurther susta ned
by different types of feedback It also demonstrated a strong causal relati onship between task ego involving
feedback andthetwotypes of goal orientation and subsequent interest and perfor mance

However it also has some weaknesses Its experi mental design as well as the characteristics of its
subjects fifth and sixth grade Jewsh Israeli pupils may greatly reduce its external validity In other
words the same results may not be applicablein a different context Probably her design suited her
purpose well but this experi mental designresembleslittle of real classroomcontexts Mbrei mportantly
she did not takeinto consideration students original goal orientations before they receivedthe feedback
treat ment It has long been realized that“ characteristics of both the indvidual and the situation are
t hought tointeract toi mpact the state of goal i nvolvement adopted and resultant achieve ment patterns”

Dweck 1986 Ncholls 1989 citedin Newon Duda 1999 Therefore to make the research findings
mor e applicable to real classroom contexts other research methods probably should be adopted and
student i ndivi dual differences should betakeninto considerati on

Lackey and other researchers 1997 conducted a correlational study examning the effects of
teachers witten feedback on students goal orientation and self efficacy and consequently on their
writing performancein areal lifesetting The subjects were 137 studentsin asecond semester fresh man
level coll ege English composition class and 5 second semester graduate assistant teachers andthe study
used a pretest posttest design Students goal orientation self efficacy and witing perfor mance were
measured bot h at t he beginning andthe end of theterm The feedback was categorized mainly based on
Butler stask ego distinction though they also made use of Schunk s finding on praise 1993 citedin
Lackey et al 1997 and considered the real feedback students received in this course In their study
feedback was categorized into six groups task specific comments witten direct praise witten non
direct praise contradictory or ambiguous comments witten grades and atheoretical commentsincludi ng
error correction on grammar spelling sentence structure etc The results supported Banduras
contention Bandura 1986 cited in Lackey et al 1997 that self efficacy is mall eable and positively
related to i mprovements in performance The results also supported the finding from Butler s study

1987 that thereis a positive relationship between task specific comments and students task oriented
goal and their perfor mance However the study faledto support Butler s conclusionthat egoinvolving
feedback grades and praise should be positively relatedto ego oriented goal

The strengths of this study are obvious It examned the relationship bet ween teachers witten
feedback and changesintwo of students motivati onal variablesin one particul ar context over a period of
a whole term Compared with the experi mental design the results from this study should be more
infor mative and beneficial for teachers in si mlar teaching contexts Furthermore the researchers
consi dered t wo motivati onal variables asindividual differencesintheirinvestigation and measuredthem
bot h at the beginning and the end of theterm Intheir analysis they used certainstatistical toolsto find
out both changes of those variables over ti me and howthey interacted | am not very confident about
their statistical analysis but thisinteractive research paradigm Maehr Meyer 1997 should be more
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trueto real classroom contexts However the inconsistent finding concerning egoinvolving feedback
may require further studiesthat takeinto consideration more variablestoclarifytheinteractive patterns

To sum up researchers so far have mainly focused on a few motivational constructs intrinsic
motivation goal orientation causal attribution and self efficacy when investigating the relationship
bet ween teachers classroom assessment feedback and student motivation There have been consistent
findingsthat providing feedback is better than no feedbackin promotingstudentstolearn and generally
speaking taskinvolving feedback is beneficial Inconsistent findi ngs particularly exist in the effects of
ego i nvol ving f eedback

Su mmary

Wil e motivationis regarded as a most i mportant factor ininfluencing student learning Maehr
Mayer 1997 it should be worthwhile to examne factors that may influence student motivation
especially those factors that classroomteachers can control so asto make our teaching more effective
Coviously teacher sfeedback is one of such factors wort hinvestigating

The above review indicates that previous studies have touched upon this relationship between
teachers feedback and student motivation but didnt examnethisrelationshipin acomprehensive way
Those researchers have approached this relationship from their own specific perspectives However
what t hey have done and found provide valuabl e basis for further research

Wit h respect to teachers feedback although different researchers have used different terns to
represent the nature of teachers feedback there seens to be an agreement about the two essentially
different types of feedback one focusing on students perfor mance on atask infor mational feedback as
in Ryanet al taskinvolving asin Butler sstudy effort attributi onal feedback asin Schunk sstudy and
one focusing on students thenselves controlling feedback asin Ryanet al egoinvolving asin Butlers
study ability attributional feedback asin Schunk s study  Further more Tunstall and G ppss typol ogy
not only supported this distinction but also provided more infor mation about taskinvolving feedback

mastery versus constructive distincti on However most previous studi es have used this task versus ego
distinction when examningthe rel ati onshi p bet ween teachers feedback and student motivation while no
study has been done using Tunstall and Gppss typology Since this typology is more comprehensive
futureresearch may usethistypology as astarting point to examneteacher s feedbackinthe classroom

Wt h respect to student motivation different researchers have focused on different motivational
constructs thatis the underlyingreasonsfor student motivation intrinsic motivation goal orientation
causal attribution and self efficacy rather than the behavioral aspect of motivation such as students
choice on atask persistence onthosetasks vigorin carryingthemout continuing motivation whenthe
task is over etc Maehr Meyer 1997 Woqgfield  Eccles 2000 Since what really countsin student
learningistheir choice effort and persistence future research should move a step further to examne
boththe underlying reasons for their motivation and their motivational behavior 1In this respect an
expectancy value model of achievement perfor mance \Wfgfield Eccles 2000 may act as a guide for
further studiesinthisarea This model triesto explain howthe expectancy and val ue constructsrelateto
students performance and choice This model integrates such motivational constructs as intrinsic
motivation goal orientation causal attribution self efficacy as well as many other social andindividual
factors Mbrespecifically it arguesthat students interpretation of expectanci es where causal attributi ons
play arole mayinfluencestudents goals and general self schemata where goal orientationtheory and sel f
efficacy theory are related which may in turninfluence students subjective task value where intrinsic
motivation are related which may in turn influence students achievement related choices \Mat is
explained hereis not to showthat the relationship amongthesefactorsis asi mplelinear one but toshow
t he comprehensiveness of this model Wogfield Eccles 2000 69 Therefore futureresearch based on
this model may generate more comprehensive understandi ng of student motivation

Regarding the specific area about the relationship between teachers feedback and students

Many ot her classroom factors may also i nfluence student motivation in addition to teacher s feedback such as classroom
activities teacher s personalities etc see Ames 1992
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motivation previousstudiesseemed consistent onthe positive effect of task i nvolvingfeedback onstudent
motivation However there has been someinconsistent findings concerningthe effects of egoinvolving
feedback Therefore more research is needed to get a better understanding of the effects of ego
involving feedback on student motivation As discussed above if futureresearch can make use of Tunstall
and G ppss typology to understand teachers feedback and the expectancy value model to understand
students motivation a more comprehensive and thorough understanding of this relationship may be
reveal ed

It should be notedthat all thestudiesreviewed here were conductedinforeigncountries Asearch of
the major English|anguageteachingjournalsin Chinainthe past five years actually reveal ed few studies
that have dealt withthisarea except for anincreasinginterestinteachers classroomassessment either
for mative evaluation Cao et al 2004 Wng 2004 or achievement testing ‘Yuan 2002 However
considering thelarge number of Chinese students who arelearning English as aforeignlanguage andthe
large amount of ti me students spend learning English further studies on the relationship bet ween
teachers feedback and student motivation shoul d provi de val uabl e pedagogi cal i mplication for our English
| anguage teachi ng
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